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分類 ・等級 6 (7.8) 
心理検査等 20 (26.0) 
発達段階に基；づくチェックリスト 7 (9.1) 
整理 ・共有のためのツール 9 (11.7) 
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5 保坂 (2003), 尾向 (2006), 木下 (2014)'上出 (2016), 小野 (2017)
4 渡遥 (201O) , 下山 (201.1), 渡造 (2014), 佐藤 (2016)
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Table 5 実態把握の際に使用しているツールの種類と 「指導目標設定の埋由」の関係
既存0)ツール 独自のツール
「指導目踪設定の理由j
論文 分類等級 心理検歪等 発逃段階に基づく 賂理 ，共有の 発造的視点を 路理，共有を目的特定の領域の実慇把掘を
の分類
チェック リスト ためのツール 有するもの としたもの 目的としたもの
杵麻 (ZOJ7) 
立岡 (2017)






阿部 (20ll) ． ． 
古山 (2010).







②学習上、 • 生活上の困難 木下 (2014)
寺崎 (2014)




短免 (2008) ． 
吉川 (2005)
③問題行助や不適応行励．泉 (2006.l ． 
の改善のため設定 中山小杯 (2000)
佐藤 (2016)
④本人や保殴者．教師0) 古川 (2014) ． 
殴いから設定 r山 (2014)
阿名~(2009) ． ． 
⑤将来の生活の質の向上尾崎 (2006)
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机fりE.;, 息直り1i)fり厄， 90, 3-12. 
新井良保・小林芳文 (2000)重度重複障害児の感麗
迎動指導-MEPA-11を活用した教育実践を通し
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ChaJlenges and Possibilities to Use Assessment Tools in Education 
for Children with Profound Intellectual and M.ultiple Disabilities: 
The Literature Review of Practical Studies on Education 
Miwa NAGANO* and Kennosuke KAWAMA** 
This study reviewed the li.terature between 2000 to 2017 on practical studi.es for children wirh 
profound intellectual and multiple disabil」t.ies,focusing on assessment tools. 28.6% o「pracricesused 
psychological tests as assessment tools, io orbers it was used developmental checklists, tools「or
sharing and arangement of information, and tools developed by school. According to these practices, 
it was useful for setting teaching objectives as well as assessment touse these tools. However, by 
comparing assessment tools with the purpose of setting teaching objectives, it become clear tbat the 
practices using developmental checkli_sts tended to set developmrntal tasks asteaching objectives. On 
the other hand, most cases using the tools for sharing and arrangement of information aimed to 
improve daily problems. This suggested tbere was a risk that it could limit a point of view of a teacher 
to use assessment tols. To avoid this Tisk, it is necessary to be familiar with tools and make sure how 
you set these tools on the proces of writing the individualized education plan 
Key words: children with profound and multiple disabilities, assessment tools1 teaching objectives 
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